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Federally funded since 2010 to provide coordination, training and
technical assistance to any college or university who wants to establish
or improve postsecondary education opportunities to students with
intellectual disability on their campus.
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A Think College Transition Brief TRANSITION PROJECT

Put Yourself on the Map: Inclusive Research With and By m
College with Disabili ti
By Maria Paiewmnshy, Ty Hanson, Odgerel Dashaoveg, and the Westem Massachusetts Student Researchers

The Think College Transiton (TCT) project is an inchisive dual-enroliment transition model designed to improve
post-school cutcomes for students aged 18-22 years who have intellectual disabilty and autism. The key feature of this
model 5 work expenences, and

on a college campus with their same-age peers, rather than having typical ransition services In a high school

Nine dually-enrolled students on two Massachusetts campuses accepted an INviation to particpate in an acton
research project refated to TCT, called Put Yourself on the Map. Students used multple ways 1o describe their
college experiences over one academic year.

The research faciitators and students collaborated to answer three questions:

1. How do col

2 tools and opps?
2. Ho ent initiative

RESEARCH METHODS

A number of research method strategies were used in this study to increase student partiapation in telling their own
college stories (Bigby, Frawley, & Ramcharan, 2014: Paiewonsky, 2014: 2010). These incuuded introducing students
to an action research model, conducting iniial interviews, asking students to chronicle their day with drawing and
timelines, using mobile devices and the Livetrekker 3pp to track and document their paths around the campus, and
digtal storytelling
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The Ecology of College-Going for Students
with Intellectual and Other Disabilities
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AThink Callege Brief on Policy, Research, & Practice:

Think, Hear, See, Believe College: Students Using Participatory

Action Research to Document the College Experience

By Maria Paiewonshy, Aflison Sraks, Meghan Ahearn, Antony Santucei, Grace Quiah,
Cassidy Bauer, Joseph Fearebay, Stephan Wright, Christine Chu, and Wilson Lee

INTRODUCTION

Nine Massachusetts college students who have an inteliectial

disabity (ID) conducted research on their experiences i

college a5 part of the nation Thirk Callege initatie. The

purpose of Tnink College s to assit peopee with ID i gong
(ege. Particpatary action research (PAR) 's a series of

steps the students used to document their coliege experience

For their research, they used Ogtal and video cameres to

colest information.Ta share ther experiences with each other;

5o used Voice Thread, 2 cigtl storyteling wesite. This
f Insight cescribes how students e using PAR and
storyteling onVoiceThrea to iscuss the college

experience.

WHO ARE THE RESEARCHERS?
The stucent researchers are fram four colieges that support
studerts with intelloctus

diabites.The only
requirement was that the

students had completed
at loast one fut somester.

af colege sa they coud

comment on the whole -
experierce

'WHAT IS PARTICIPATORY
ACTION RESEARCH?

Particpstony acton research s 3 way for a goup of pecple
o imvestgste ssves of erest or concern To go s nd of

Fhey are efective Afte-giung these soluions
some time to work the resesrchers get

anwnat

neecs o

digtal storyteling to report on coliege Both these methocs
encourage partiipants 1o take and share photographs that help
ather pegple understand ther college @perences

STEPS OF PARTICIPATORY
ACTION RESEARCH
The students folawed s steps tegnning i anary 3008
Starting with the camera lustration, and moving 1o the Fgt,
the Participatory Action Research figure shows the steps of
the stucents
I the first step, the stucerts documented ther ¢
experiences with cameras or pocket video cameras
Inthe second step. te stucents shared their photos o
viceo clps wit the otner students on the VorceT hread
wesste
the thind step, the stucerts discussed the
commenting on the awn and each other's research
Inthe fourth step, the students made
recommendations ‘or changes that they thought cout
nelp improve the college experence
Inthe fifth step. the students cecied on aetions ey
could take as a resut of thei earch.
Fraliyin the sixth step, the students reflected on their
esearch and decidec f more nes: e cone

PARTICIPATORY ACTION RESEARCH

wwwithinkcollege.net
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General Information

Your Name
Professor Name

Course Name

Your Ciass Experlence

Most of the time  About haif the time.

We i writing

assignments for o] (@]
homework

We did reading

assignments for (e] o
homework

The professor o o

would lecture

Wo woid taks
notes o

Wie worked in o o)
groups

We were active and
moved around in (o]
class

I was able to

participate in class (@] o]
discussions

‘The professor was

helpful when ~ a
asked for o -
sccomodations

e used o e}

Blackboard

Rarely




Higher education
liaison and staff

School district
liaison and staff

Family
representatives

State agency and
community
providers

Workforce/
employment
specialists




Consider the IDE Student Evaluation Tool as a
pre-assessment as well as ongoing assessment
tool

Inclusive Dual Enroliment Student Evaluation Tool (IDE) Social & Communication
Timeframe for completion: Demonstrates ability to access and use college email to communicate with ed coach, profassors, program staff,
Student Name: Reporter: 1. During the first week of the semester peers, and others.
Nictric 1. At mid-term - " P
District: Semester: 1 At theendof thesemester Compuses email with gresting, message, dlosing, signature
Knows the names of other program students, professor, peer mentor, dassmates, and others
KEY: LEVEL OF ASSISTANCE* . S — Engages in at least ane social or club activity on campus each week

Joins peers at lunch or free time
Informs key peaple (ed coach, professor, bus driver, program staff, etc.) when going to be absent or late via phone

. . _ tomteyoursident ifhe orshe s progressing inlo
HIGH 1. PHYSICAL ASSISTANCE — ed coach provides "hands-on” assistance to help a student complete a task o skill ;e sngependent mos: Fr example, et

2. VERBAL - ed caach provides a spoken direction, reminder, of prampt (may be paired with a gesture) gests classmate” e 23+, means hejshe all, text, or email
. . performs when provided ithera verbal r gestural d
3. GESTURAL — ed coach points or uses facial expressions/body language (may be subtle or overt) it o complet ths s (e the commentbax o Vocational/Intemnshi
4. MONITOR — ed coach observes student from a distance; able to jump in to assist if needed rele any speciiic civumsiances where fie stvdent p
Low 5. MASTERY/INDEPENDENT — student completes skill or task on hisfer own perers e gher rkoercathe sk Able to ollow basic diections
Atends to tasks without distraction or
Date of completion: Able tn express need for assistance or need for darification of directions
C Navigation &T I Maoves from one task to another indepandently, OR Asks “What's next?” OR Follows a checklist of tasks to be
ampus Navigation & Trave completed
Able to navigate campus to get to a variety of places Uses the Work Based Leaming Plan with the ed coach and Employment Spedalist to track progress
Able to travel to collage via non-school based transportation LIfESkI"S
‘Able to locate specific places on campus (bookstore, disabilities services, safety office, etc) - -
and use them for for the weather, of for {internship, special activity, etc.)
n N N Has enough money for food desired
Time Management & Organization L - - — -
Able to in the cafeteria following etiquette — waiting in tum, speaking clearly to server to
Able to follow: lass schedule, meeting schedule, intemship schedule state choices, managing ray, etc.
Demonstrates time—management skills: arives to campus on time, arrives to class on time, gats t Able to pay cashier and wait for change, while managing tray of food

meetings/activities/on time, gets to internship on time, tums in assignments on time

Effectively uses a planning tool such as an aganda book, calendar, e-calendar o keep track of activities,
homework, and.

Mble to create a plan for completion of homework/projects, and follow it

Demonstrates arganizational skills by keeping dlass papers in designated folders {syllabus, handouts, etc), having
‘writing supplies in backpack, maintaining a schedule/agenda, having a lunch in backpack or money for food in

(leans up table and throws out trash after eating
Able to
(Covers mouth when coughing/sneezing

Able to match voice loudness to the setting

wallet, having other necessities for the day Notes / Comments
Classroom & Campus i

(Comes to class prepared with materials, books, homework, writing tool, etc.

Greets dlassmates i1

Makes or responds to small talk from dlassmates

Participatesin dass by joining in disc g 0 ask B

Takes notes

Understans and uses syilabus m

s observed to be attentive (o the instructor

Carries college 1D cand daily and uses it for necessary campus activities — library, use of gym, etc.

Able to use the library effectively: checkut/returm books; use computers; speak to librarian fof info or assistanc
Self-Advocacy & Self-Awareness

Able to request help or information from professor, ed coach, program staff, others

(Can express concerms, express success, make chaices, st goals, identify strengths, identify challenges mIThinkCollege A
Uses self-reflection tool to self-evaluate work/classroom/sedal performance o determine personal areas T RANS |T | o N P ROJ EC T IC MASS

of need for improvement BASTON

lapted from documents obtained from MAICE| Program: Gateway Scholars program at Roxbury Commuity College, Baston, MA.

(i

X ECOMMENDED CITATION: Boyle, A., (2018). Documenting Student Growth in Inclusive Dual
Enrollment Experiences, Think College Grab and Go Practices, Number 5. Institute for Community Inclusion, Uni
Viassachusetts Boston.
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College Campus Participation

College expectation Secondary preparation

Getting to and from college Early use of alternative publictransport;
apply for ADA/regional transit options. Build
opportunitiesto plan travel to/from school

Navigatingthe campus Build in opportunities to move about
independently-increase duration, locations,
time limits

Student Center Create opportunities for students to plan

their free time (e.g., meet friends, buy
beverage/snack, managing campus card)

Disability Services Review IEP for successful learning
accommodation strategies/ self-identify
disability

Academic Strategies Center/Adaptive Build in opportunities to use

Computer Lab accommodationsrather than modifications/

review technology used in IHEs

Dining Center Encourage students to buy lunch/ consider
healthy choices/ socializing



Technology

The Adaptive Computer Lab offers a wide range of educaticnal technologies for use by students with differing needs.

Cognitive/Perceptual Technology

Suggested resources [

Read Write Gold

Natural Reader

Writing Tools.

Inspiration Mind Map

ClearEdits Grammar Editor

Dragon NaturallySpeaking Dictation English Version
Dragan NaturallySpeaking Dictation Spanish Version

Community Transportation
for Transition-Aged Youth
with Disabilities

e an orstdents  Creative Examples of Community
Transportation Services

Vision Technology

Access and Fatigue Reduction Tools

Jaws Screen Reader
ZoomText Magnification
Duxbury Braille Translator
Juliette Braille Embosser
Large monitors

Dimmable lighting

Mobility Technology

Access and Fatigue Reduction Tools

Adjustable tables

Click -N- Type on-screen keyboard
On-Screen keyboard

Alternative input devices
Ergonomic keyboards

Learning to Use Community
Transportation

BSU Mobile App

BSU Mobile - 5
= idgewater State ‘ OPEN ‘

Early Learning Center
930 feet

Figure |. Student view of augmented reality (AR) map.




Zarrow Center for Learning Enrichment:
The University of Oklahoma

* Free transition resources &(QQ ) ¢

Lesson Packages

To teach TAGG Constructs

 Under tab: Transition Education
Resources

. A Strengths and Limitations /A\
* Me! Lessons for Teaching Self- Me,l = osniyavareness o
Lessons for Teaching No Interacting with Others
Awareness and Self-Advocacy o e
e Strengths and Limitations

All TAGG Constructs o——

Take _ B -
* Disability Awareness m iy = 0! S Tying the Knot
m Yalin Gl agpen Persistence
X Disability Awareness
Ll N k: Strengths and Limitatons o——  Self-Directed IEP
http://www.ou.edu/education/cent Interacting vith Others
e rS-a n d - WHOSE FUTURE IS IT
partnerships/zarrow/transition- L ——o AITAGG Constructs

education-materials ﬁ -
—
I




Academics




Academic preparation

College expectation

Communicating with instructor

Following a syllabus

Being prepared for class

Taking notes

Working with a classmate

Using learning management system
(e.g. Blackboard, eLearning, PLATO)

Secondary preparation

Discussing accommodations with
teachers; discussing support;
communication with teacher(e.g.,
absence, running late, set up
meeting)

Reading and following a high school
syllabus

Following checklist to complete
prep: readings, notes, anticipated
topics for discussion

Practice using smartpen
(Livescribe), following and
summarizing class discussions

Complete class projects with a
partner; work in groups

—

1l

Practice navigating with free tool
such as Schoology m




Sample syllabus review

Course name

Course information- days and time

Instructor’s contact information

Office hours ( to meet with instructor)

Required and optional texts

Course requirements- readings and assignments
Course description

Course schedule — topics foreach class

Grading and evaluation

Disability statement

Academic honesty




Suggested resource: Practice formal
texting with an instructor

W

From: |

To: | MechanicalDrawingProfessor@wiki.ins

Subject: |Mechanical Drawing Questions

Dear Professor Hanes,

&® remind

I'm Mark Fischer Mechanical Drawing 101,
Safe. Simple. Free. Section 2, MWF at noon.

Ms. Motto

esecO Remember to get your college

applications underway before winter

ﬁ break! Let me know if you need help!

Working on it now! Can we go over it
sometime next week? Q«

You got it! Come by my office on

% Wednesday during your lunch period

v <

wiki

CLASSES | OWN

O Italian Practice

Arts and Crafts

+ Geometry

CLASSES I'VE JOINED

° Rocket Science
Statistics
_@ Pickup Basketball




Suggested resources

=] Recent Activity

04

choolo

Calendar
Messages
People

App Center

Remind101

Q Home Courses * Groups ~ Resources v

Most Recent ~

Recent Activity

Post: F Update B Assignment & Event

‘e

* More

John Smith » English 101: Section 1

to hand in your for tomorrow! We will be
going over submission in class to prepare for next week's exam,
As a reminder, | have re-attached the guidelines.
(=]

Essay Cuidelines \ VW
Comment - Unlike

& You ke this

SXF* Amanda Trumble How long does the essay
B response need to be?
) Uke

' John Smith It can be as many pages as it takes for
A YOu 10 convey your thoughts. Just submit it to the
dropbox when you're ready!

< Uke @1

ek Sarah Parker » Biology 101: Section 1
yh Check out these great photos from our field trip to the Natural
o

History Museum!

John Smith ~

Reminders

3 ungraded drof

4 ungraded d

Upcoming Calenda

:5'}/, Reading Quiz

Suggested Apps

s Blackboard Collaborate

Turnitin

m GoAnimate for Schools

Print Form

Improving Your

Habits

Stud

Your Name:
Choose the answer that best describes you.

Study every day.
Create a quiet place at home to study.

Print Blank Form

Already | P

Do

Clear Form

Tum off the phone, TV, and other distractions when studying.

Play quiet background music.

Study in a way that suits your leaming style.

Take short but frequent breaks, like 5 minutes every half hour.

Study early (don't wait until the last minute).

Study the hardest things first and then move on to easier ones.

Spend the most time on things that are hardest.
Ask for help if you are struggiing with something.

Cee e eee

Take notes as you study, using your own words to simplify complex ideas.

Keep your notes in a notebook or folder.

Review your notes on a regular basis.

Make connections between what you are studying and what you know.

Take practice tests, so you dot panic when s ims forharealiest., |

'Useaplmmroragendatokwptmd( ofyousnxry;mgms.
Reward yourself after a good study session.

EOOOOQ

| Quiz yourself about what you just studied.

OOOBOOOOOOOOOOOOOO

OO0

0000000000000 00000

Total

Developing good study hakits can be a challenge, especilly if you already have a busy life. But don't dismiss the importance of studying.
Want to aim for the best study habits possible? The utimate goal would be for all of your responses to appear in the “Already Do” column.
So take a look at your “Plan to Do” column and give one or two of the items listed a try. By improving just one or two additional study habits, you may soon

see a jump in your test scores. And that's what developing good study habits is all about!

EDUCATIONPLANNERS




Academic Support

Read
&Write

grammarly.com

DRAGON

DICTATION

KHAN Bookshare
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Using technology
to manage
schedule

Campus
engagement _— —




College Life Participation

College expectation Secondary preparation

Using technology to manage
schedule

Campus engagement: fitness center

Campus engagement: clubs

Campus engagement:
socializing/campus events

Build in opportunities for students
to develop their own weekly
schedule, make and record appts

Support students to build in fitness
and sports as preferred and with a
partner

Support students to explore
interests in high school or
community clubs

Assist students to engage in
inclusive social activities in and out
of school

—

I




Suggested resources: Personal
Management

CHECK

C I Keeping track of
weekly budget

Text messaging
apps

I




Following schedules

Remind:
quick text
reminder ,
Visual IR
Visual Schedule 7 8 9 10 11 12 13
calendar Planner LR EREER
reminder mEEERA
28 29
T;esday, February 2, 2016
: al-day | Trina's Birthday
Fl?St Then al-day | Trina Latrine's birthday
(VIsua]' 12:?0P!w |Lunch with Trina
calendar e

8:30 PM

~ EEEE +
(i

I




Suggested resources

THINK COLLEGE

STORIES eV NI

am a student at Western Carclina University where | am
a part of the University Participant (UF) Program. | want
to share my thoughts and experiences about inclusion

n college. To me, inclusion means that all peaple should

be allowed to live fully without limitations and go places
just as everyone else gets to go--like college! Inclusion is
mportant because it gives people with intellectual and
developmental disability (1D} a chance to do all the same
things as eweryone else with nothing holding them back.
There have been timeas in my life when | felt left out.When
|'was in the Sth grade, | was 2 member of the school safety
patrol. Each year the school would take a group of safety
satrol studenits toWashington, DT to see the sights and have
fun, but because of my autis and 1D the school did not want
me to participate. | was excluded.

This made me sad because | really wanted to go to
‘Washington, DuCowith my friends. | was also mad because
they would not let me go even though | could do almost
anything the other kids could do. In the end | got to go
because my mom challenged the school. She let them know
what | wanted everyone to know: | should not be denied an
opportunity because of my disabilities.

To me, inclusion means that all people
should be allowed to live fully without
limitations and go places just as

everyone else gets to go—like college!

Alot has changed in the last decade. I've gone from
athers wanting to leave me out to being invited to speak
at the 2013 American Evaluation Association conference
nWashington, D.C When | speak at conferences, | try
to spread awareness about including people with [D on
college campuses and in communities,

AtWestern Carolina University (WOU), | took partina
sodal inclusion research project Now | use my data--pictures
| took on my college campus--as a way to reach out to others
about the ways | feel very incuded on my campus. In this
story | want to do the same thing and exgplain the ways | feel
neluded, with the hopes that you will make your campuses
and communities mare inclusive.

wwwithinkcollege.net * www.facebook.com/thinkcollege

STk g8 G o s oy et 4 Uy of
Adriigirion oo ind Dipmispmnartsl Disabios (CFOAS 93632

o Peasiactncary Eduestion rw N, PAOTRIO0CT).
i this cscurnaes are those of the grante 40 &6 not necksirly

reflact these of the knden.

By Kanneth Katty, with Seb Prohn

This was the night that Vines fi

Academic Inclusion

ALWCLL | take the same classes as all other college students,

Il need to, | can go to the office of disability services and
they help me access accommodations. In college classes, |
do the same work as all of ry peers, It was my choice to
enroll in the four college dasses | am taking right now, which
are Global lssues, Facebook Generation Marketing, Career
Explaration, and Foundations of Communication.

Each of my professers includes me personally They want
me to participate in their classes and they want to help

out In my communications class, the professor asks me if |
understand the topic and makes sure | have a partrer for
projects. Also, miy past and current professors know my
name. They will say "Hil" if they see me arcund campus.

My classmates include me by introducing me to people they
know in the dass, and when we are working on assignments
together we help each other out. Over the semesters some
of miy classmates have become friends, and instead of just
doing academic work together, we now just hang out and
share meals together

Work Inclusion

Every semester ['ve been in college I've had several jobs at
WO I've worked in the campus mairoonm, the International
Studies office, enTOURage (a group of student guides hired
bry the Office of Admissions to gve tours to prospective
studenits), the Severe Disabiliies Grant office, and campus
creative services. In each of these jobs my co-workers aiways
mads sure | understood everything and we all worked

KT i
CoLLEGE!

M minkcolleg
TRANS'TlON PROJECT

GRAB AND GO PRACTICES

FACILITATING SOCIAL CONNECTIONS ON CAMPUS

by Mary Ann Brennen, Ty Hanson, Ross Hooley, and Lauren Nastari

INTRODUCTION

College is an ideal setting to develop and expand
a person’s social network. Using strategies that
maximize social opportunities centered around
shared interests and commen experiences can
often lead to the development of authentic
friendships and increased campus membership.

Educational coaches are in an ideal position to
recognize opportunities for social engagement
and to support and encourage students to develop
social networks and new friendships. Effective
coaches believe that friendships are critical to a
person’s overall well-being, and that friendships
are possible, dless of a person's disabili

MAKE CONNECTIONS
TO FAMILIAR PEERS

An important way for coaches to facilitate
connections is to recegnize who the

student already knows on campus, and

to consider how these casual acquaintances can

be strengthened and deepened. For example,
some students receive support from a classmate
for note-taking, or have been connected to work
on group projects by the instructor. Although those
roles are different from being friends, coaches have
opportunities to facilitate friendships through these
experiences by encouraging the student to invite
classmates to connect outside of class.

In another case, some students may recognize
other people on campus who went to their high
school. Coaches have an opportunity to capitalize
on these coennections by suggesting to the student
that they invite this classmate to meet up for lunch
or simply hang out at the campus cafeteria. Just
spending time together at the cafeteria can lead
to meeting each other’s friends, thus widening
both students’ social network.

CONNECT STUDENTS
THROUGH INTERESTS g
Another way students get to know others

is through shared interests. For instance, a

student may have a talent using technology to create
presentations or to find information on the college

Issue No. 4

Inclusive Dual Enroliment

Student Support for College Success

The Student Support for College Success Grab and Go se
summarizes best practices for coaches and mentors who support
dually enrolled students with intellectual disability on college
@mpuses. A checklist foreducational coaches is induded.

app. Less tech-savvy students may benefit from this
expertise and appreciate learning from a college peer.
This could then lead to increased time spent together
as they get to know each other.

Similarly, a student who likes radio production may
enjoy being at the campus radio station with other
students who share the same passion.

liehed

Finding out a student’s interests can be ac
by asking them directly, or by checking with others
such as family, teachers, and friends.

ACTIVITIES AND CLUBS

Teaching students how to pursue interests

is a great way to make friends. Coaches

can help students find time in their schedules to

wvisit the student activities office to get a calendar

of events and a list of clubs available on campus.
Encouraging students to attend a campus club expo at
the beginning of the semester is a perfect opportunity
for students to explore the variety of club offerings.
Remember, though, that geing once to a club meeting
will not provide enough time to make a friend.
Coaches can help students build time into their weekly
schedule to attend club events regularly, thereby
providing maximum opportunities for students to get
to know each other. Similarly, identifying volunteer
opportunities on or off campus where students work
together toward a common goal can foster social
connections. Finally, encouraging students to work
out at the campus athletic center is a natural way for
them to make friends. Going to the gym on a regular
bbasis at the same time and on the same days is going
to increase the chances that they will see and become
familiar with the same people exercising.

TAKE ADVANTAGE OF STUDENT %



Preparing secondary staff

* Presenting college as a
postsecondary option =

OMMUNITYCOLIECERN

* Advocating for raised expectations
and access to curriculum with clear
standards

* Attending IEP meetings to discuss
PSE options

* Preparing students for the
differences between high school
and college expectations




Preparing secondary staff

Taking into account:

e development of self-
determination

* disability awareness,

e accommodation awareness,
* mobility training,

e emotional health, &

e safety




Suggested resources: Think College Innovation
Exchange on CBTS

Family Resources Technical Assistance - Training - Resources - About -

Home Resources nnovation Exchange College-Based Transition Services

College-Based Transition Services

College-based transition services {CBTS), also know as dual enrollment or concurrent enrollment, provides students with
ON THIS PAGE intellectual disability during their final two to three years of secondary education access to college courses, internships,
and employment. as well as access to other campus activities.

* Featured Resources When designed well, these experiences enable students to participate in career planning with a person-centered

& Quick Links planning appreach, enroll in college classes for educational and personal enrichment, engage in social activities alongside
& Join the Conversation their college peers, and participate in community-based, paid work experiences that align with their employment goals

« Frequently Asked

Developing CBTS cpportunities takes 2 commitment from K-12 school systems and college partners. This means
understanding the roles of each stakeholder group, sharing the responsibility of communicating the partnership to key
educational personnel. and determining what policies and practices need to be developed or enhanced ta create this new
model for inclusive college-career options.

Questions
* MNews & Features

Ameng the tasks that school-college partnerships assume are establishing a memorandum of agreement that articulates
the roles and responsibilities of each member, developing a timeline for college preparation and enroliment, designing
individualized student schedules, and accessing college and community resources.

FEATURED RESOURCES

- NEWS & FEATURES
T Adminisrators Can :
webinar resources

=03 Clarifying the Roles
& Responsibilities of
College-Based
Transition Services

For more ifo: Mtpic/tinyrcomlyStovimy.

Ei Think College Transition:

Final Evaluation Report First of its kind: Special Creating New Pathways Student Support for
Topics Course on to College for College Success: Grab
[ Think College Transition: College-Based Transition Transitioning Youth and Go Practices Series
gzﬁ';:‘:‘ggsigeﬁ:::mcn Se_r‘uic.es B Mary high school students with For educational coaches, training is
Services webinar Think College and the Transition intellectual disability (ID), aged 18-22, often hard to schedule in theirvery
Leadership Program at the Institute for are accessing college experiences via busy calendars. _Read mare
= Pulling it All Together! Community Inclusion at the University their transition services. ..Read more

Developing Student- of Massachusetts Boston are excited to
centered |IEP Goals Based

announce a new special topics course
on College ... webinar

for transi ...Read more

B Getting Accommodations
to Succeed at College

CE

3 next 1

last =

FREQUENTLY ASKED QUESTIONS

Wiew more +  What are college-based transition services for students with intellectual disability (1D)?

+  What's an example of a CBTS schedule?




Preparing families

* College as an PSE option

* High school versus college
expectations

* Changing role of families

* Community-based
instruction

* Mobility and travel
e Safety and risk
* Flexible schedule

(i

I




Suggested resources: Think College Family
Resources

Family Resources

As the parent or family member of a young adult with intellectual
disability, you may have heard a bit about Think College or seen videos or articles
describing how students with Down syndrome and other intellectual disabilities are:
attending colleges and universities all over the United States.

‘We put this page together to respond to the most frequently asked questions that
famlhsl‘uu-dn_ltmlugucpﬁnnm if you have more questions after
reviewing these resources.

___What is Think

College?

i-—- Is College Possible? - How to Apply

These resources illustrate students with
1D accessing college.

How to Prepare

Students in middle school and high
school can be working on preparing for
college!

‘When students are applying to attend a
college program for students with 1D,
there is typically a different admissions

* Read some Think College Stories
process than the one used by degree-

that share the perspectives of ® Syggested |IEP Goals that help

successful college students with
intellectual disability.

students get ready for college
Suggestions for Parents to help

seeking students.

Unlike students who are applying to

® Share info about college options for students prepare for college college through the standard admissions
students with 1D with teachers, ® Twenty Powerful Strategies to process, students will NOT need a
parents and students with our We prepare for college regular high school diploma or SAT or
Can series. *® Use this Foundation Skills for ACT scores. They WILL

This Think College Learn

module shares resources and videos
that help families and students learn
more about college options.

College and Career Learning Plan to
help your son or daughter to
prepare for college.

need documentation of disability and
support needs. Check the website of
programs you are interested in to learn
more about specific requirements.

$

Can | afford it?

College is expensive, and paying for it is

Q How do we find the
right college?

j Differences Between
High School and College

never easy. The good news is that & Review program details in The transition to college is a big one -
students with intellectual disability can the College Search listings. here are some resources to help
be eligible for financial aid even if they ® Once you have a list of possibilities, understand the most important

don’t have a HS diploma. Students can
also now save for college through the use
of an ABLE account. Others may get
support from a community agency such
as Vocational Rehabilitation, or recieve

scholarships to help cover costs.

contact the program to ask
questions/schedule a campus visit.
Use our How To Guide on
Conducting a College Search and
this Self-Advocates Guide to
Selecting a College to learn more

differences.

® Supports for Students with
Disabilities: High School vs. College

» Understanding Family Educational
Rights and Privacy Act for College

Students
Learn more about these and other 'abuut programs you are interested * Transitioning to College: Tips for
strategies to pay for college on our - Parents [PDF]

Paying for College page.

Contact us if you need more
information or help deciding on the
best fit.

® Parents Discuss the Differences
between HS and College [video|




For more information:

Maria Paiewonsky
Institute for Community Inclusion
maria.paiewonsky@umb.edu
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